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ABSTRACT 

A learning module is a competency-based tool focused 
on what a learner will know or be able to do as a result of using the 
tool. Modules are especially suitable for outcome-based adult 
learning programs that emphasize self-direction and individual or 
small group approaches. Although learning modules vary greatly, six 
essential components are as follows: a statement of purpose, 
introduction to module use, learning outcomes, learning activities, 
learning resources, and evaluation procedures. For a module to be 
useful, congruence must be evident between learner needs and its 
content. Special attention should be directed to outcomes, 
activities, and evaluation procedures. Effective modules outline 
material clearly and attractively. Content is distributed logically 
and creatively; information is accessible. An outline of content 
should be completed prior to development of any written or 
audiovisual material. An arrangement for a typical, well-organized 
module is as follows: cover and back pages, title page, copyright 
page, statement of purpose, table of contents, foreword, learning 
session chapters, and appendixes. (VLB) 
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TECHNIQUES: DEVELOHNG LEARNING MODULES FOR 
ADULTS 

ViiviiilaB.Riau-fl 
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Fort CoUms, Colorado 



As afuilUatortfaduUlearmng.hmK you ever wondered where to 
turn when your or the availabie texts, materials, or resources don't 
fit the needscf the learners? Ytmmigfa solve the problembycreatiHg 
a learning module. 



What If I LcAralBg Moduk? 

A learning nx>dute b • compeieacy-bBsed to^ foctoed M 
will know or be able todoasaresultof using the tool Modutecooaem highlights 
kaining outcoines, acd viUes designed to adiieve the onton^ 
for evaluating the achievement R^ounxs are provided or iugges^ that meet 
paiticular karoer needs and directly rela^ to achievement of the stated out- 
comes. 



Wtaj Select a Lcarafaig Module? 

Modules are especially suitaMe for outcome-based adult levning pit>. 
graois thai cmphisizc self -^lirectjoo arxl iiKlivid^ 
In these prognuns, a learning module is the key reaource for leamen and 
fiKilitatan alike. The modute serves as a guide for the feamer, a source of 
irspiration and infonnaiioo during the learning process. The module offen i 
fiamewoik fiv action for a GKiUlator. a roetts of helping kaniers help thm 
selves during the fearoing process. In nuny programs a module helps users 
develop and demonstrate self-directed Icvoing skills. 

Fadlitators dxxdd consider using leaniing modules: 

• To toprove the quality of leiniing sod the competence ctf learners. 

• To accommodate a variety of lewoing styles. 

• To encourage self-direcdoo, creativity, and the effective use of 
resources 00 the part learners. 
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Although kusaiag modules miy viiy fre«Iy, weO designed modules 
copitin i Hcngniyari ^ ^pof>ffntt. Six eiseittitl compooMts ve: 

module is designed to do. 

2. AnlBlrodMtloatotteUMoftheModiile—SpedilbiAnict^ 
help the leawer me ihe modul e w dl y lodtfait highlight wypraequiiiteildUs. 

3. LMniBiOatcoM— Stiteroeius of puipoK designed by Mttbcn. 
AcilitmorletmendeKTajing whatlearaen wiU Imow 

nsiog the module^ 

4. Lcarifaii Actiilties — Individual or groiq) experieoces designed to 
•cfaieve the leiniing omcomes. 

5. Uarafig Rcsoarcct ~ People, fences and things that assist the 
learning pracess. 

6. EvalaatiOBPivoedBra—ActioRstodetenniiKthevalueorworthof 
a learning experience; the levd of acfaievtsneot of outcoi^ 

MAKING THE MODULE USEFUL 

CongniCKe 

Coognience must be evideA betw«en learner needs nd the ccotem of a 
module fbrthe item to be useful Fxexami^thelesacr'sDeed forquaUty 
learning and compcicncc in a particular «)iUB«ai» 
module's introdiictioo« ontocoes, activitiea. reaooroea, and evalimioo prose- 
duns. The learning styks.aelfH&netioosndcrBativiQrorale«ieraitdii^ 
affected by the module's pufposcactiviiieB. aod itaourea. Special at^ukm 
sbouU be diiwied to outcomes, activities and ei«luaiian piQMduits: 

* Lcw^gOotcow—AUIesniivofMoomesarefociisedoakain^ 
ittber than instruction or rehied activities. Ihey may be cogutive (leiated to 
knowle4ge. nsadentsnding and Imowing"). aSeetive (related to values, atti- 
tudes sod 'Yeeling^. or performance based (rekled to obaervaHe skills and 
"doing'O' A balance of cognitive, affective, ndpofonnance outcomes is 
prefeiable but must be appropriate to the comem area. 

Learning oitfcame statements commonly highlight (bur components: a) 
the lesroer; b) the obaerv&ble action or product; c) the conditions (if any) at 
assessment; and d) the minimum accqxable R^jooae. 
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<>iiK)me statements suital^ fv iadivkl^^ 
■dUtt On academk or nouttadonk prognms) (^kn 
c^jntemareaooiiqNxients. SttiefMius are thai related to approfMiatesesoaices^ 
Aiai^iet, evkteoce of accom^isfaroeftt, criteria, nd means of validating the 
learning. 

* Uai^gAcUvitics—Leiimiiigactiviaesmust fMovideoppoil^^ 
for copUtive. affective, and p»fonnanoe functions which are matched to the 
desired kwning outcome. For example. *UinkiQg**«qKrieaoesmustbe selected 
to insure cognitive learning outcocoes; "doinj" ex^nrieoces to inntre perform* 
anceootcomes. (>ial&yactivitiM support aelf-directioo and enable leainen to 
use roethodsfdated to their learning stylesandleftAight brain hemispiieifcmo^ 
preferences. 

* EvalaatkM Proccdarea ~ Modules riiould enqdoy the most com- 
monly uaed formal and informal approaches lo aelf, peer, and fsdlitaior 
evtluttioo. Formative and snmmativtappitMchea with writlRi. col, and visual 
formats are especially helpful. Carefully constnicted tpiesdoos are essemiaL 

IVcsmtaUoB 

QoaUQr leanung uMJdules outline mueria] cletfly and attractively. De- 
signed for adult leanaers, die oontem of modules b distribi^ Icgially and 
creatively. Information is accessible. Nanmivepoitkns of modules are easily 
imdsfi^ood, and ipprqaiMe visuals support the flow of hiformatioa Activity 
tzmo'finmes are designated as reqidred. 

Because the actual oooteoi of a nnxkile b up to the designer and based on 
the particular needs of a program and the learaen, fracture and format varies. 
In determiniag tte «»temof a oiodule, it hdps to answer miyor questioos: 

1. What shottkl the learner know and be abte to do as the result of 
completing this module? 

Z What activities and resources will help the learner know «id do what 
is intended? 

3. How should the activities be arranged to help the karoa the most? 

4. How will die learner demottstiato what b known or done? 

An outline of content should be completed prior to the development of any 
written or audiovisual material. 
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Wlieaibeoootemofamodulehas been detennuied, the 
tod •equeiml.iwgenimibenouy be assigned 10 die Ti^ Titles 
in tlwTabteofCteiiBDU^iould relate tt>UK ants (tfooQt^ 
lefereoce to the title and copyright pages). 

A typical, weU-ocganized module might be arranged es 

* Cower and Back Pages 

* TitkPige 

* CopyiightPl^ 

* StateoMotofPuspoae 

* Tabk; of Contents 
rorewoRi 

* Learning SeisiooCIttpten(Leanangoutooo)es, Session Infonnat^ 
lining Activities.LMmingRe«uves,EvaIuatianPtooed^ 

and Assignments) 

* Appendix 

Tlie learning moduks can be an exdting learning experience for £Kiliia- 
ton and authors. Useofleamingmodulesencotngesreoopiition of learning as 
an active process dependent upon the learner's elTective use of appropriate 
itMxnces. 




